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UNIT 15: 
A VISIT TO A HISPANO VILLAGE

Introduction for Teachers

The goal of this unit is to engage students actively in a study of daily life and
culture of the early Hispano settlers and to help them make connections to 

the ongoing traditions which make New Mexico such a unique place.

We want this unit to be “user friendly” and we hope you will find it to be a relevant 
and dynamic teaching tool. For this reason we have put together a selection of activities 

from which teachers can choose and adapt those lessons which will work in their classrooms. 
We understand that some teachers may not be able to go on the field trips which would 

enhance this unit and that they may not have time to fully engage in such activities as adobe  
making, dyeing of wool, or cooking. For this reason also we offer simpler art activities, 

writing assignments, and suggestions involving family and community members.

In the “Spanish Treasure Chest” resource trunk, we provide materials which will make it easier 
to carry out the suggested activities. These include such items as samples of raw wool and yarn, 
packets of remedial herbs, wheat seeds, garbanzos, CDs with rhymes and songs, and many other 

useful materials. The Mesa Prieta Petroglyph Project in Velarde has available for lending: adobe forms 
and looms as well as a selection of children’s books and relevant resources for background material. 

We are so fortunate to be surrounded by living cultures which reflect our past. 
We hope you enjoy using this curriculum as much as we enjoyed putting it together.

Special thanks for the development of this unit go from the Mesa Prieta Petroglyph Project to:

Lucia Ortíz y García, Alejandro López, Esta Gutierrez, Judith Chaddick 
New Mexico Historic Preservation Division, New Mexico Children’s Foundation

Katherine Wells
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SUBJECTS:  Social Studies, Language Arts, Reading, Arts, Math, Science.

MODALITIES:  Visual, Auditory, Kinesthetic, Tactile.

SUGGESTED TIME: At least 8 and some may take more than one day.

MATERIALS:  (listed with each activity)

BACKGROUND: 

This unit is divided into eight chapters exploring El Pueblo de San Miguel, Casas y Comidas, Iglesia y 
Religión, El Tejedor, La Agricultura, La Curandera, Niñez and Celebraciones. Each chapter lists its own 
materials and activities. 

UNIT 15: 
A VISIT TO A HISPANO VILLAGE

✔     Students will gain increased understanding of everyday
lives and culture of the early Hispano settlers.

✔     Students will experience, through hands-on activities,
some of the traditional practices of the early Hispano 
settlers, such as adobe making, medicinal healing, cooking, 
agriculture, and religion.

✔     Students will further explore the cultural exchanges, ben-
efits and challenges resulting from the interaction of the 
indigenous peoples and the Spanish.

✔     Students will develop interviewing skills as they talk with 
family and community members, and record responses.

✔     Students will enhance their appreciation of the living
Hispano culture which reflects the traditions of the past.

✔     Students will hone cooperative learning skills as they work 
on group projects.

OBJECTIVES
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Unit 15: A Visit to a Hispano Village

VOCABULARY:
☛     Adobe:  the Spanish word for the mud and straw used to make a structure.

☛     Bondad:  the Spanish word for kindness

☛     Camino Real de Tierra Adentro: a Royal Road of Interior Lands, one of which the Spanish
followed north to New Mexico from Mexico.

☛     Card:  to comb or clean wool with a special comb.

☛     Casings:  coverings or sleeves for sausages, often cleaned animal intestines.

☛     Devout:  religious, reverent

☛     Dome:  rounded ceiling or roof, such as is found on an horno.

☛     Furrows:  plowed grooves for planting rows.

☛     Ghost town:  town that has been abandoned by the people who lived there.

☛     Hispano:  related to Spanish or Latin American culture or language.

☛     Horno:  outdoor adobe oven (beehive oven).

☛     Humble:  lowly, small in size, modest.

☛     Lather:  cover with a slippery substance such as mud.

☛     Latilla:  peeled sticks laid across vigas to form the ceiling of a structure.

☛     Midwife:  woman who helps women give birth.

☛     Miraculous:  marvelous, event caused by a miracle.

☛     Noria:  Spanish word for a water well or spring.

☛     Sacred:  something that is considered holy and worthy of respect.

☛     Santuario:  sanctuary, holy place where people pray.

☛     Tributary:  smaller river feeding into a major river. The Chama River is a tributary
of the Río Grande.

VOCABULARIO: 
☛     El Camino Real de Tierra Adentro:  El camino nombrado en honor de los Reyes de España,  

uno era tomado por los Españoles via al norte de México.

☛    Cardar:  cardar o limpiar lana con peine especial. 

☛    Domo:  domo, techo redondo como se encuentra en un horno. 

☛    Enjabonar con:  enjabonar con algo resbaladizo como barro 

☛    Humilde:  pequeño, modesto.  

☛    Latilla:  palo pelado que se ponen a través de las vigas para formar el techo de un edificio. 

☛    Maravilloso:  acontecimiento que resulta de un milagro. 

☛    Partera:  mujer que ayuda las mujeres que dan a luz. 

☛    Pueblo abandonado:  pueblo abandonado por sus habitantes. 

☛    Religioso:  reverente. 

☛    Sagrado:  algo que se considera santo y digno de respeto. 

☛    Santuario:  sitio sagrado donde ruegan la gente. 

☛    Surcos:  ranuras arados para plantar filas. 

☛     Tributario:  río mas pequeño que desemboca en un río major. El Río Chama es un tributario 
del Río Grande. 

☛     Tripa para embutido:  cubrimientos para salchicha que muchas veces son entrañas
limpiadas de animales. 
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A Visit to Historic Los Luceros

Similarly to Unit 8’s field work day at the Wells Petroglyph Preserve on Tsik’aye / Mesa Prieta, a class trip 
to Historic Los Luceros, Alcalde, may be booked through the Mesa Prieta Petroglyph Project office. This 
early 19th Century adobe hacienda, was once the official courthouse when the Rio Arriba territory was 
under Mexican rule. Email Janet MacKenzie, Project Coordinator, at mesaprieta@cybermesa.com

The docent-led tour of this historic property, which is mentioned in this unit, includes Assessment ques-
tions to be answered by students back in the classroom. Teachers who choose this option will be sent the 
Assessment ahead of their tour.

Suggested Field Trips

Field trips are a very important component of the curriculum, helping to connect students to the mate-
rial they are learning. Unfortunately, it is not always possible for teachers to do field trips. However, the 
following is a list that may be considered. Included are possible day trips which are very local, requiring a 
minimum of travel time and effort.

El Rancho de Las Golondrinas:  Hands on living museum of Spanish Colonial life.  Offers Fall and Spring 
Festivals, designed for school classes.  Las Golondrinas offers some financial assistance to schools on 
limited budgets.  Contact the tour office at 505-473-4169. 

New Mexico History Museum / Palace of the Governors, Santa Fe. Contact Melanie LaBorwit, Educator, 
505-476-5044 Melanie.LaBorwit@state.nm.us. 

Museum of Spanish Colonial Arts, Museum Hill, Santa Fe. Contact the Education Department, 505-982-
2226, Ext. 109, education@spanishcolonial.org. 

Museum of International Folk Art, Museum Hill, Santa Fe. Ask about hands-on crafts activities which are 
sometimes available. Contact Leslie at 505-476-1217.

Española Valley Fiber Arts Center. A wonderful hands on learning experience.  Their very knowledgeable 
staff provide an exciting exploration of all phases of weaving, from fleece to finished product. Contact 505-
747-3577, info@evfac.org.

The Adobe Factory, Alcalde,  New Mexico. This is the largest producer of adobes in the world. Mel, the 
owner, offers students a fascinating experience, looking at large scale adobe production, plus a little 
history of adobes in New Mexico and in the world. Contact Mel Medina at mel@adobefactory.com   
505-852-4131.

Santa Cruz de la Cañada Catholic Church, Santa Cruz near Española. Important historical landmark, 
church provides a docent to lead a tour and explain the historical context. Contact 505-753-3345.

Bond House Museum, Espanola. Small museum with changing exhibits, often relevant to New Mexico
history. Contact 505-747-8535, mail@plazadeespanola.com.

Local Villages. Northern New Mexico is rich in historic small villages, such as Truchas, Trampas, Abiquiú 
and many others. We encourage you to gather contacts through your students or other staff members.   

Unit 15: A Visit to a Hispano Village
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Unit 15: A Visit to a Hispano Village

Student Activity Sheet: A Visit to a Hispano Village

NARRATIVE

Introduction

If you were to stand on the highest peak of the Sangre de Cristo 
Mountains, or fly high up in a helicopter, you would see a line of 
villages along El Camino Real de Tierra Adentro. This route, which 
follows the Río Grande, was taken long ago by the original Spanish 
colonial settlers in the 16th century from Old Mexico to the pueblo of 
Ohkay Owingeh. Some of those once small villages have grown into 
important cities such as Albuquerque, Santa Fe, and Española.

Chapter 1: El Pueblo de San Miguel

We will visit an imaginary village which is not so large or so impor-
tant - one like many small villages lying close to the Río Grande. Some 
of these pueblitos have disappeared or have become ghost towns, but 
many still thrive.

Our imaginary village lies between the range of the Rocky Mountains and the Jemez Mountains and is 
called San Miguel. Our visit will show us how life was lived about three centuries ago by the Spanish set-
tlers and how these people lived closely with their Tewa neighbors of the northern Pueblos. San Miguel 
sits on the edge of the Tsama, (Chama River), a tributary of the Río Grande, located very close to Ohkay 
Owingeh. Its present day location would be Chamita.

So, now, come with me, mis amigos, and we will walk 
through San Miguel. It is not a long walk, for the 
village is small, but it is full of life and mysterious 
legends.

We will start here at the north edge of town where 
Don Sabine Sisneros and his wife, Doña Ramoncita 
Romero live with their family of 12 children. (“Don” 
and “Doña” are titles of respect given to elders, like 
“sir” and “ma’am”.) The children all have old, musical 
sounding names like Bartolome, Maria Elena, José 
Ramón and Gregorita. Large families are common, 
and although there is no formal school, children still learn a lot. They have “home schooling.” Each child, 
after about six years of age, has his or her tareas, (chores) around the house, or in the barns and fields 
and to do these they must watch, study and learn.

 

 

Horses and acequia in Chamita.

 

Mesa Prieta petroglyph family.
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Unit 15: A Visit to a Hispano Village

Chapter 2:  Casas y Comidas

There! Do you see that woman, Doña Ramoncita, sweeping 
ash from that round, dome-like adobe structure in the yard? 
That is an horno (beehive oven), used by the women and their 
daughters to bake pan (bread) made of trigo (wheat), em-
panaditas, (turnovers) and pastalitos (flat fruit pies) as well 
as roasting corn to make chicos (dried sweet corn for stew).

She is preparing to fire it up for baking, and it is 9 year-old 
Clotilda’s tarea to walk to the grain mill where the wheat is 
ground for flour. She brings home 6 cuartillos each time she 
goes and pays the molinero (miller) 10 reales. (Spanish coin) 
This is how she is learning arithmetic.

One other thing about an horno we should know is 
that it is the task of the women to build these outdoor 
ovens. They mix the mud and straw to make the adobes 
(bricks) and, with the help of the men, they assemble 
them into their round shape. Each year they give the 
hornos a new mud bath to keep them strong and in 
good repair, just like they do with the village church.

Chapter 3:  La Iglesia y Religión

Let us go on. We’ll walk to the plaza, the center of the 
village. There we can see the humble little church, also 
made of adobe. It is called San Isidro, after the saint 
who is a patron of farmers and field workers. The 
church is also the center of village life. It is here that 
people are married, and have their children baptized, and finally, are blessed before they are buried in the 
nearby camposanto (cemetery).

Let us go inside. We’ll ask the sacerdote, Padre Tomás, to give us a quick tour. There he is, in the santu-
ario in front of the crucifijo of Christ. “Padre, por favor, would you give us some information about this 
church?”

 

 

Horno, Kit Carson Museum, Taos.

 
 

Mesa Prieta Christian crosses. Entrance to cemetery, Peñasco, NM.
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Unit 15: A Visit to a Hispano Village

Padre Tomás begins: “The village people started 
making adobes for this iglesia (church) in 1772 
and it was finished in 1774. There are two crossed 
hands visible above the carved double doors at the 
entrance, symbolizing the blessing of Saint Francis. 
Every spring since then, the women of the village or-
ganize a celebration of mud. They mix the same kind 
of mud used for the adobe bricks. Then they lather 
the entire outside walls with a new coat of mud, 
using only their strong hands. This keeps the church 
viva, alive and breathing.”

One of our parishioners, Don Ramón José Man-
zanares, is a very devout and talented man. He is in his 
workshop at this very moment painting a retablo for the sanctuary. Another artist, Francisco Buenaven-
tura, who is a santero, is carving an image of Nuestra Señora del Rosario. It will be placed in a nicho 
alongside the retablo. We are fortunate to have such good artists to help us fill the church with santos, 
since we are too poor to purchase any.

 
 Mesa Prieta petroglyph, possibly a priest. Mesa Prieta petroglyph, possibly a crucifix.

 

Making adobes in Chamisal, NM.

 

 

Small Spanish Colonial retablo, 
Harwood Museum, Taos, NM.

Santo bulto and painting of the 
Dolorosa, Trampas, NM.
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A Legend of San Isidro

“Now, ”Padre Tomas continues, “let me tell you about a legend connected to this 
iglesia. Many of our elders tell a story of themiraculous origin of our church. The 
storygoes like this: Don Emmanuel Velarde, one of the oldest citizens of the newly 
founded San Miguel village, had become so sick that he could barely walk on his 
own. One day, as he was struggling to cross an acequia, he saw an image of San 
Isidro shimmering and motioning him to cross. The man, who was exhausted, 
crossed the acequia, but fell into the mud and suddenly his legs were cured. He 
declared that a church must be built on that spot and that is where you stand 
today.”

¡Muchas gracias, Padre, por su bondad! Now, we must continue our walk.

Chapter 4:  El Tejedor – Weaving and Wool

Now, on to the home of Don Alfonso Ortega. It is that long, 
sprawling adobe house at the corner. Over many genera-
tions, the house has had many rooms added to make room 
for a growing family. Don Alfonso is a tejedor - a weaver of 
mantas (blankets), alfombras (rugs), and ponchos (coats). 
He and his wife, Rosario Benavidez, raise the churro sheep 
(brought from Spain because they have the best wool for 
weaving). They also card and spin the wool, and weave the 
fabric for their clothing. Many of the other villagers also 
weave. They have to, because there are no stores. Clothing 
sold by the traders is rare and expensive.

The ovejas (sheep), which you can see in those pens 
across from that line of alamos (cottonwood trees), are 
raised not only for wool to weave yarn, but also for wool hides to use as 
floor rugs, and for food (mutton). Lambs are also used for meat, especial-
ly around La Pascua (Easter). A lamb is roasted for a special meal, called 
the Paschal meal.

Sometimes, sheep are traded with the Navajo Indians who also weave, or 
with other Nuevo Méxicanos who live in distant villages and who perhaps 
raise vacas instead of ovejas.

Let us go inside and watch the Ortegas weave. They have two telares 
(looms) which were built by Don Alfonso. They are made of sturdy pinon 
or cedar wood that is hard enough to take a lot of wear and tear.Notice 
how Don Alfonso stands at his telar. He moves the pedales (treadles) with his feet and with his hands he 
moves the lanzadera (shuttle) back and forth across the stretched yarn.

 

San Isidro bulto.

 

Weaver at Costilla, NM, 1939.

 

Sheep in Taos County, NM.

 

Feet of Hispana woman on loom 
treadles, Costilla, NM.

Unit 15: A Visit to a Hispano Village
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The yarn is gray, brown, or black – the color of the sheep the wool was sheared from. Later on, this His-
pano weaver will dye the wool with cochineal or native plants. Cochineal is an insect that gives a red dye 
when crushed. In this village of San Miguel, as in most other Nuevo Méxicano villages, the women clean the 
wool, card it, and spin it. The men do the weaving. Notice that Doña Rosario is busy spinning the mounds 
of cleaned wool lying at her side.

Chapter 5:  La Agricultura

Farming and weaving are among the oldest human occu-
pations. People needed food and clothing for survival. With 
this in mind, let us go out to the fields to watch the grow-
ers of food. We’ll wave “adios” to Don Alfonso and Doña 
Rosario and make our way beyond the plaza to the campos 
(fields) belonging to Don Eulógio Gutierrez.

As you can see, Don Eulógio is busy plowing sembrado de 
trigo (wheat planting) with his best mula (mule). It is that 
time of year, la primavera (spring), when he must prepare 
the soil for planting trigo (wheat), maíz (corn) or other 
granos (grains). After the harvest they will be ground into 
flour or fed to his caballos (horses) and the few vacas 
(cows) and marranos, (pigs) he keeps. Much of the harvest 
will be stored for the winter.

When the time comes to slaughter a cow or a pig, 
the villagers gather for a matanza. After the animal 
is killed, the men cut up the meat for use in making 
carne para asar, carnitas or chorizo. These villagers 
do what butchers in our super markets do today to 
prepare the meat for sale.

 

Hispana spinning wool by firelight.

 

Ploughing with horses in El Cerrito, NM.

 
Matanza, Los Padillas, NM.

Unit 15: A Visit to a Hispano Village
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Afterwards, the women clean the hides and, when a pig is 
butchered, it is cut into small squares and fried in pork fat to 
make chicharrones (chitlings).The intestines are washed very 
carefully and are used for the casings for blood sausage or 
chorizo (spicy Mexican sausage). Very little is wasted. Every 
family takes a turn in hosting a matanza and each family 
shares the harvest of meat with its neighbors.

Sometimes the men ride 
horses into the mountains 
to hunt deer, or elk and 
that meat is stored or 
strung along a wire in the 
sun to make carne seca 
(dried meat).

Now, my young amigos, look in the direction of the Río. See that group 
of men gathered along the acequia? There is Don Sabine and his two 

oldest sons, Bartolomé and José Ramón, and ten other men. The man wearing the dark blue picheras 
(overalls) is the mayordomo (ditch boss). He is Don Gregorio and his job as mayordomo is to organize the 
village men to clean the acequias each spring. This community work will make it possible for the water to 
flow freely from the river, to the ditches and into the fields.

 

 

Mesa Prieta petroglyph of 
man with firearm.

Meat drying for carne seca.

 

Northern New Mexico farmer cleaning a ditch.

All the village men, 70 years old and younger, including teenagers, and even boys as young as Don Sabine’s 
12 year-old son, Gumersindo, are encouraged to help with this important work. Most men volunteer be-
cause every family benefits from the work of each individual. After all, it is the water from the Río running 
cleanly through the furrows in the fields that helps to grow the food everyone needs.

Chapter 6: La Curandera – The Local Healer

It is now time to make another house call. This time we will visit with Señorita Gregorita Rodriguez. We call 
her señorita, a title of respect because, even though she is rather old, she never married. Señorita Rodri-
guez lives just beyond the plaza, close to the camposanto and to the fields where many herbs grow. You 
might notice that a covered noria (well) sits in her front yard, facing the door. This well produces good, 
clean water, which she needs for her work, and which she draws by many buckets full to wash herself, the 
dishes, the laundry, to water the plants, and to prepare teas.

Unit 15: A Visit to a Hispano Village
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Even though she is 73 years old, she must work to support herself. 
And her job is very special. It requires skill and long years of study, 
and everyone in the village has at one time or another needed her 
help. She is like a kind old aunt, a doctor, and wise teacher all rolled 
into one. Señorita Rodriguez is a curandera (healer).

Let us go knock on her door and ask her respectfully to tell us about 
what a curandera does. Senorita Rodriguez, smiling, begins: “I will tell 
you what I do as a curandera and perhaps that will answer all your 
questions. I learned when I was very young from my great-aunt, Valen-
tina, how to identify remedios, (medicinal herbs), how to collect and 
store them, and how to prepare them as healing teas and poultices.

“Back then, and still today, there is a 
large wild field behind my house, near 
the camposanto where yerba buena, 
chimaja, and other herbs grow in abun-
dance. Still other herbs, such as oshá, 
require me to go to the mountains to collect 
them. As I pick my remedios I am always 
grateful to our Tewa vecinos who taught 
us all about these plants. After gather the 
remedios I dry them by hanging them in 
bunches from a viga in my cuarto de dormir 
(bedroom). When a remedio is needed, I boil 
it in water, or make a thick paste, to cure a 
bad headache, a sore throat or a stomach 
ache.

“One other important part of my job as San Miguel’s only curandera is to act 
as the partera (midwife). I help women deliver their babies.”

Now, my young friends, do thank Señorita Rodriguez, accept her blessing and we will be on our way.

Chapter 7:  Niñez – Childhood in the Village

During our little visit to San Miguel, we have learned a lot about how hard the people work, old and young 
and in between. Perhaps you are wondering, don’t the kids ever get to play and have fun? ¡Seguro que si! 
Of course they do. Look around and you will see children jumping rope, swimming in the ditches, riding 
horses in the fields, playing with dolls their Moms made for them at home, playing stick ball with actual 
sticks and rocks. Listen, over there…..do you hear their voices singing, “Los pollitos dicen pío, pío, pío, 
cuando tienen hambre, cuando tienen frío.” As we say in English, “All work and no play makes Jack a dull 
boy!”

 

Modern curandera in Albuquerque, 
NM. ©The University of New Mexico, 

Albuquerque, NM.

 

Chimaja flower.
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Chapter 8:  Celebraciones

I have a surprise for you. Because our journey is magical, we will travel a few months back in time to the 
Christmas season and see how our villagers celebrate a feast day.

Celebrations and holidays are important in a village. 
The preparations help the villagers come together 
for fun and give them a chance to socialize and relax 
after the hard work of daily living, and providing for 
the winter.

We’ll choose El día de los Manueles which falls on the 
first day of the New Year, el primer día del Año Nuevo. 
On this day all the men whose names are “Manuel” or 
“Emanuel” will gather with other men who play the 
violin, the guitar or who can sing. Early in the morn-
ing they strum and sing various tunes as they walk 
through the village, stopping at each house. They 
stand in the yard until someone inside the house comes to the door. Then one man, chosen for his imagi-
nation and sense of fun, will create un verso, a poem, about that person at the door, or his orher family. 
The versos are always comical and pleasing. So, then, the family invites the group into the house and they 
all drink a toast to each other and share in some food such as empanaditas, or bizcochitos with chocolate 
(hot chocolate) or café (coffee).

There are many other holidays, celebrations and 
feast days scattered through the year. We also enjoy 
visiting our Tewa vecinos across the Río at San Juan 
Pueblo. We join in their feast days by watching the sa-
cred dances and sharing a good meal. I always bring 
a melón or some manzanas to share.

Now, mis amigos, we have seen much of the life in 
an 18th century Hispano village. Many traditions 
which our ancestors observed three or four hundred 
years ago still go on today. If you know an elder, an 
“anciano”, an abuelito or abuelita (grandfather/
mother), you might ask them about their lives, their 
work and their memories of the past. This is another 
way to learn your history, and the history of the early 
Hispano settlers in this Valle de Española.

Unit 15: A Visit to a Hispano Village

 

Musicians of San José, NM, in 1898.

 

Jemez Pueblo feast day dance, 1908.

 

Mesa Prieta deer dancer.
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Unidad 15: Una Visita a un Pueblo Hispano

Hoja de actividades para el estudiante: 

RELACIÓN

Introdución

Sí pudieran ustedes pararse en el punto más alto de la Sierra de la 
Sangre de Cristo, o si pudieran volar por el cielo en un helicoptero, 
verían una linea de pequeños pueblos a lo largo de todo El Camino 
Real de Tierra Adentro. Este camino sigue la ruta del Río Grande y fue 
transitado por los originales colonos españoles del siglo dieciséis. 
Por éste mismo camino atravesaban la distancia que hay entre el 
viejo México y el Pueblo de Ohkay Owingeh en Nuevo México. Desde 
entonces, algunas de estas pequeñas aldeas han ido creciendo hasta 
convertirese en ciudades importantes como lo son Albuquerque, 
Santa Fe y Española.

Capítulo 1:  El Pueblo de San Miguel

Visitaremos uno de estos pequeños pueblos imaginarios que ni es 
muy grande ni muy mentado, sino que solo representa una de las 
muchas comunidades hispanas que fueron fundadas a un lado del Río Grande. Mientras que algunas de 
estas aldeas han quedado casi despobladas, otras tantas han sobrevivido hasta el dia de hoy.

Nuestra comunidad imaginaria queda entre la cordillera de las Rocasas y las montañas de Jemez. Se 
llama San Miguel. Nuestra visita nos mostrará lo que fue la vida de los pobladores españoles en ´sta parte 
del munco hace tres siglos. También nos revelara como ellos lograron vivir en estrecha relación con sus 
vecinos Tewa de los pueblos indigénas del norte de Nuevo Mexico. 

San Miguel queda a una orilla del Río Tsama (Chama), uno de los tributarios del Río Grande. También 
queda cerca de Ohkay Owingeh en un lugar no muy lejos de lo que hoy día es la pequeña comunidad de 
Chamita.

Así que les invito, amiguitos míos, a que caminen conmigo 
por la aldea de San Miguel. No será una caminata larga 
puesto que el pueblo es pequeño aunque no por eso deja 
de tener mucha vida o faltarle leyendas misteriosas.

Empezaremos por la parte norte de ésta comunidad. Allí, 
Don Sabine Sisneros y su esposa, Doña Ramoncita Romero 
viven con sus doce hijos. Cada uno de sus hijos porta un 
nombre cantarino como es Bartolomé, María Elena, José 
Ramón y Gregorita. Las familias grandes son comunes 
por estos pueblos. Aunque no existe ninguna escuela, a 
los niños no les falta oportunidades para aprender. Al cumplir los 
seis años a cada uno de ellos se le da su tarea que debe de cumplir, 
ya sea en el hogar, en los campos o en los corrales donde viven los 
animales. Para poder llevar a cabo sus tareas como es debido, ellos 
deben observar, estudiar y aprendan con mucha atención.

 

 

Caballos y acequia en Chamita.

 

Petrográfico de una familia, Mesa Prieta.
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Unidad 15: Una Visita a un Pueblo Hispano

Capítulo 2:  Casas y Comidas

Veán allí en el patio a Doña Ramoncita quien está barriendo 
la ceniza de una estructura redonda de adobe que parece un 
pequeño domo. Se trata de un horno que las señoras, junto 
con sus hijas, usan para hornear el pan de trigo, la empana-
ditas y los pastelitos. También lo usan para asar maíz dulce 
y hacer chicos. Los chicos se secan y despues se les puede 
echar a los calditos. Doña Ramoncita se está alistando para 
encender una fogata. A su hija, Clotilde de solo nueve años, le 
toca ir al molino donde se muele el trigo en harina fina. Con 
cada viaje que ella hace, trae seis cuartillos de harina y le da 
al molinero diez reales. El real es una moneda antigua que 
usaban los españoles. Al hacer esto, ella va aprendiendo la 
aritmética.

Otra cosa que debemos saber de los hornos es que es 
la tarea de las mujeres construir estos hornos del aire 
libre. Mesclan el barro y la paja para hacer los adobes 
y, con la ayuda del los hombres, los construyen en for-
ma redonda. Cada año dan los hornos una capa nueva 
de barro para mantenerlos fuerte y en buen estado, en 
la misma manera que hacen con las iglesias.

Capítulo 3:  La Iglesia y Religión

Pues, seguimos adelante. Caminemos a la plaza que 
constituye el centro del pueblecillo. Allí se podrá apre-
ciar la iglesia pequeña y humilde que fue construída 
de adobe en tiempos pasados. Se llama la iglesia de 
San Isidro en honor del santo patrón de los agricultores. La iglesia es el corazón de la comunidad. Es allí 
en la igesia donde las personas se casan, donde bautizan a sus hijos y finalmente, donde santifican a sus 
difuntos antes de sepultarlos en el camposanto.

 

 

Horno, Kit Carson Museum, Taos.

 
 

Cruces cristianas de Mesa Prieta. Entrada al camposanto, Peñasco, NM.
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Unidad 15: Una Visita a un Pueblo Hispano

Pues, entremos. Le pediremos al sacerdote, o sea, al Padre Tomás, que por favor, nos haga un recor-
rido de éste sitio. Por cierto, él se encuentra aquí en el santuario frente al Cristo crucificado tallado en 
madera. 

Padre, ¿por favor, nos puede contar un poco sobre la 
historia de su iglesia?

El Padre Tomás contesta de ésta manera:

Sucede que la gente de ésta comunidad se puso a 
hacer adobes para la construcción de la iglesia en 
el año de 1772 y se completó en el año de 1774. Si se 
fijan, arribita de la puerta se encuentra un par de 
brazos cruzados. Esté simbolo representa la ben-
dición de San Francisco de Assís. Desde que fue con-
struída la iglesia, cada año durante la primavera, las 
mujeres de la comunidad organizan una celebración 
en la que se usa el lodo a cantidad. Mezclan un lodo 
similar al que se usó para hacer los adobes originales. 
Después, enbarran las paredes de afuera con una capa 
de lodo que le untan con sus manos fuertísimas. Esto asegura que la iglesia se mantenga fuerte y que a la 
vez respire.

Uno de nuestros párrocos, don Ramón José Manzanares, un hombre devoto 
y talentuoso está pintando ahora mismo un retablo en su taller. Lo instalará 
en el santuario. También, el santero, Don Francisco Buenaventura, está tal-
lando una imagén de Nuestra Señora del Rosario. La imagén se pondrá en un 

nicho que está al ladito del retablo. Esta-
mos muy bendecidos al tener tantos buenos 
artistas en éste pueblo. Nos han ayudado a 
poblar nuestra iglesia con santos porque 
de otra manera no los podríamos comprar 
porque somos demasiado pobres.

 
 

Petrográfico de Mesa Prieta, 
quizá un sacerdote.

Petrográfico de Mesa Prieta, 
quizá un crucificio.

 

Fabricando adobes en Chamisal, NM.

 

 

Retablito español colonial, 
Harwood Museum, Taos, NM.

Bulto de santo y pintura de 
la Dolorosa, Trampas, NM.
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Unidad 15: Una Visita a un Pueblo Hispano

Una Leyenda de San Isidro

Ahora, permítanme contarles una leyenda que tiene que ver con la fundación 
milagrosa de ésta iglesia según lo que platican los viejitos del pueblo. Se cuenta lo 
siguiente:

En los tiempos en que se fundó éste lugar había un viejito ya muy viejito que se lla-
maba Emanuel Velarde. Tocó que estaba muy enfermo y que apenas podia caminar. 
Un día mientras iba cruzando la acequiecita que corría por acá, de repente vió una 
imagén luminosa de San Isidro. Le señalaba que pasara. Aunque ya casi no tenía 
fuerzas, el anciano lo obedeció pero cuando menos pensó, perdío su balance y se 
cayó en el lodo junto de la acequia. Allí mismo se curó. En agradecimiento por éste 
milagro, él pidió que se construiera una iglesía aquí mismo donde ustedes están 
pisando.

Muchas gracias, Padre, por su bondad. Ya es hora de caminar.

Capítulo 4:  El Tejedor – Tejando y Lana

Ahora iremos a la casa de Don Alfonso Ortega. Su casa 
es aquella casa larga de la esquina. A través de muchas 
generaciones, se le ha añadiendo un cuarto tras otro para 
ir acomodando a su familia siempre en crecimiento. Don 
Alfonso es un tejedor. Teje mantas, alfombras y ponchos. 
El y su esposa, Doña Rosario Benavidez crian ovejas de 
una raza que se llama churro. Estas ovejas fueron traí-
das desde España porque son las que producen la mejor 
lana. Está pareja carda e hila su propia lana y tambien 
la teje. De ésta manera, ellos producen la tela necearia 
para hacer la ropa que ellos requieren. Al igual que ellos, 
hay muchas otras personas en la comunidad que tejen 
tabmién. La gente debe de dedicarse al tejido porque no hay tiendas en donde comprarla o porque la ropa 
que venden los comerciantes es poca y muy cara.

Las ovejas que se ven allá en aquellos corrales junto a los alamos se es-
tán criando para la lana que dan pero también por las zaleas que produ-
cen. La gente usa las zaleas de alfombras que se tienden en los pisos de 
las casas. Estos animales también dan buena carne. En especial, son los 
corderos los que se aprovecha para la carne, sobre todo en tiempo de la 
pascua. Para esas fechas la carne de cordero se asa y se prepara en una 
comida especial que se llama <<la comida de la pascua>>.

A veces, las ovejas se comercian con los indios Navajo que también tejen, 
o con otros Nuevo Mejicanos que viven en pueblitos lejanos y tal vez crian 
vacas en vez de ovejas.

 

Bulto de San Isidro.

 

Tejadora de Costilla, NM, 1939.

 

Ovejas en el Distrito de Taos.
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Entraremos para que vean a la familia Ortega tejer. La familia tiene dos telares que fueron construidos 
por Don Alfonso. Los hizo de madera de pino o quizás de cedro. Lo más seguro es que usó madera muy 
fuerte para que los telares pudieran aguantar muchos años de uso. Fíjense en como Don Alfonso se para 
sobre unas maderas bajitas del telar. Mueve los dos pedales con sus pies mientras que con sus manos 
avienta la lanzadera de un lado a otro a lo largo de una serie de hilos que atrapa la lana.

La lana que se usa ya bien puede ser gris, café o negra como las mismas ovejas que la produjeron. A 
veces, los tejedores hispanos tiñen la lana blanca usando cochinea o también plantas nativas. La cochinea 
viene siendo un insecto que cuando se muele produce un color rojo. En San Miguel como en la mayoría de 
los pueblecillos de Nuevo Mexico, las mujeres lavan, cardan e hilan la lana mientras que los hombres la 
tejen. Fíjense bien como Doña Roasrio se ocupa en hilar los montones de lana que hay a su lado.

Capítulo 5:  La Agricultura

Tanto el tejido como la agricultura representan los oficios 
más antiguos del ser humano. La superviviencia de la 
gente dependía en que tuviera comida para comer y ropa 
para poderse abrigar. Tomando ésto en cuenta, les invito 
q que sálgamos al campo para ver a los aricultores que se 
ocupan en levantar nuestro sustento de la tierra.

Nos despedimos de Don Alfonso y de Doña Rosario con un 
saludo y caminamos más allá de la plaza

para podernos acercar a las tierras de Don Eulogio Gutier-
rez. Vemos que está ocupado arando para poder sem-
brar trigo con su buena mula. Al entrar la primavera, se 
siembra el trigo, el maíz y otros granos porque es la época 
para sembrar. Habiéndose cosechado éstos granos, se muelen en el molino para de ellos hacer harina. De 
otra manera los grano también sirven de comida para los cuantos caballos, vacas y marranos que posée 
la gente. 

Unidad 15: Una Visita a un Pueblo Hispano

 

Pies de tejedora hispana sobre los 
pedales de tela, Costilla, NM.

 

Hispana hilando la lana 
por luz de lumbre.

 

Arrando con caballos en El Cerrito, NM.
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Unidad 15: Una Visita a un Pueblo Hispano

Cuando se llega el tiempo de beneficiar una vaca o mar-
rano, la gente de la comunidad se junta para la matanza. 
Después de que se mata el animal, los hombres se encar-
gan de coratar la carne en trozos para que de ellos se 
hagan carnitas, chorizo o un asado. Durante la matanza, 
los hombres llevan a cabo las mismas tareas que hoy en 
día hacen los carniceros del supermercado al procesar la 
carne para la venta. Las mujeres se encargan de limpiar 
el cuero de los animales y en el caso de los marranos, lo 
trozan en pequeños pedacitos que se frién en manteca 
de marrano. De ésta manera hacen chicharrones. Los 
intestinos los lavan con mucho cuidado y los emplean de 
manera de tubitos que rellenan de carne y que terminan chorrizo. 
No se pierde nada del cuerpo del animal. A cada familia le toca 
organizar una matanza. La familia siempre convida a sus vecinos y 
reparte la carne entre ellos. 

A veces los hombres del pueblo montan a caballo y suben a la 
sierra en pues de venado o alce. La carne del animal que cazan la 
cuelgan sobre unos alambres. De esa manera se hacen las ceci-
nas de carne seca que se pueden guardar por mucho tiempo.

Ahora bien, amiguitos, les pido que dirigan su mirada al río. 
¿Alcanzan a ver a ese grupo de señores parados allí al lado de la 
acequia? Allí está Don Sabine y sus dos hijos mayores, Bartolomé y 
José Ramón junto con otros diez hombres más. El señor vestido de 
pecheras es el mayordomo. Se llama Don Gregorio y él es el encar-
gado de organizar a los hombres de la comunidad para que limpien las 
acequias todas las primaveras. Este trabajo comunitario asegura que 
las aguas corran libres por las acequias desde el río hasta los campos. 

A los hombres que cuentan con doce años, para arriba como es el 
caso de Gumersindo, el hijo de Sabine, hasta los setenta años, se les 
pide que participen en este trabajo importante. La mayoría de los 
hombres consienten en hacer éste trabajo ya que todas las familias 
se benefician de los esfuerzos de cada quien. También es bien sabido 
por todos que las aguas que corren del río a los campos son las que 
provocan el crecimiento de las plantas y el rendimiento de los productos alimenticios que es la comida 
requerida por todo ser humano.

 

Matanza, Los Padillas, NM.

 

 

Petrográfico de hombre con fusil, 
Mesa Prieta.

Carne desecando.

 

Campesino norteño limpiando una acequia.
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Capítulo 6:  La Curandera

Hay que seguir adelante con nuestras visitas. Ahora, visitaremos a 
la Señorita Gregorita Rodríguez. Le llamamos señorita por respeto 
porque aunque ya tiene muchos años, nunca se ha casado. La Señori-
ta Rodríguez vive un poco más allá de la plaza y bastante cerca del 
camposanto. También vive junto a las tierras donde crecen muchas 
hierbas beneficiosas. Tal vez ustedes ya se hayan dado cuenta que 
ella ocupa el lugar respetuoso de una muy amable tía mayor además 
de la de una doctora y maestra sabia. Esto es porque la Señorita 
Rodríguez es curandera. Andenle, vamos a tocarle la puerte y pedirle 
que nos hable sobre el trabajo de las curanderas. Con una gran son-
risa, la Señorita Rodríguez nos cuenta lo siguiente:

Pues, les diré lo que yo hago y de esa manera espero poder conte-
starles su pregunta. Cuando era joven aprendí de mi tía Valentina a 
juntar remedios. También aprendí a secarlos y guardarlos además 
de hacer de ellos te y emplastos. Desde entonces hasta el día de hoy 
se hallan muchas hierbas como es la yerba buena y la chimajá en los 
terrenos que quedan detrasito del camposanto. Otros remedios como 
la oshá, se hallan en los montes y uno tiene ir hasta allá para  conseguirlos. 
Siempre que recojo remedios me recuerdo con mucho agradecimiento de 
nuestros vecinos, los Indígenas Tewa. Son ellos quienes nos han enseñado 
de estas plantas. Después de que haya recogido remedios los pongo a secar. 
Cuelgo los manojos de hierba de una viga que hay en el cuarto de dormir. 
Cuando se necesita un remedio, lo hiervo en agua o hago de las planta una 
pasta espesa. 

Con esto se pueden curan los dolores de cabeza, de garganta o de estómago. 
Como soy la única curandera en todo el pueblo también me toca hacer el 
trabajo de partera. Yo les ayudo a las mujeres dar a luz.

Amiguitos, por favor denle las muchas gracias a la Señorita Rodríguez antes 
de irnos

Unidad 15: Una Visita a un Pueblo Hispano

 

Curandera de hoy en dia en 
Albuquerque. © The University of 

NewMexico, Albuquerque, NM.

 

Chimaja flower.
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Unidad 15: Una Visita a un Pueblo Hispano

Capítulo 7: La Niñez

Durante nuestra visita a San Miguel, hemos aprendidio mucho del trabajo duro de la gente, viejos, jóvenes 
y los demás. Tal vez se pregunta, ¿no se juegen ni se diviertan nunca los niños? Seguro que si! Mire y verá 
los niños saltando cuerda, nadando en las acequias, montando a caballo en los campos, jugando con 
muñecas que les hicieron sus madres in casa, jugando pelota de palo con palos y piedras verdaderos. 
Escuche, ......alla, oye sus voces cantando, “Los pollitos dicen, pío, pío, pío, cuando tienen hambre, cuando 
tienen frío.” Como decimos en Inglés, todo trabajo y nada de juego se convierte a Juan en un niño torpe. 

 

Capítulo 8 – Celebraciones

Ahora, les tengo una sorpresa. Ya que nuestro viaje 
es mágico, vamos a retroceder al pasado unos 
cuantos meses para encontrarnos con la navidad. 
Al hacer ésto, lograremos ver como la gente de ésta 
comunidad acostumbra celebrar éste día de fiesta. 
Los días de fiesta y otras celebraciones son impor-
tantes para el pueblo. Los preparativos que se deben 
de hacer para las fiestas permite que la gente se 
reuna. También les da a las personas una oportuni-
dad para descansar y divertirse despues de haber 
hecho mucho trabajo en preparación para el invierno 
además del ltrabajo que se hace a diario. 

Tomaremos como ejemplo el día de los manueles que 
corresponde al día de año nuevo o sea, el primero 
de enero. En está fecha todos los hombres que se 
llaman Manuel o Emanuel se reunirán con otros 
hombres que tocan el violín o la guitarra y que can-
tan. Ese día muy de mañanita los musicos van por el 
pueblo visitando casas donde habita algún Manuel y 
donde le docarán sus canciones. Al llegar a la casa 
se quedan esperando afuerita en el patio hasta que 
alguien viene a la puerta para abrirles. Entonces 
un señor chistos e imaginativo empieza a cantarle 
versos a la persona que se llama Manuel. Los versos 
siempre acostumbran ser chistoso y de buen gusto. 

 

Músicos de San José, NM, 1898.

 

Danza de fiesta en Jemez Pueblo, 1908.
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Terminandose la canción, se les invita a las personas a que entren. Todos hacen un brindís a la persona 
que se llama Manuel y prueben la comida que se les ofrece, ya sean bizcochitos o empanadas con café o 
chocolate. 

Hay muchos otros días de fiesta durante el año. Para eso, 
nos complace visitar con nuestros amigos Tewa que viven 
en el pueblo de San Juan al otro lado del río. Participamos 
en sus fiestas con nuestra presencia en sus bailes sagra-
dos y cuando nos sentamos a comer en su mesa.  Siempre 
hay que llevarles algún regalito, ya sean manzanas o un 
melón. 

Amiguitos, me doy cuenta que ya han visto bastante de lo 
que fue la vida en un pueblo hispano en el siglo diesíocho.  
Entre las tradiciones que practicaban nuestros antepasa-
dos hace tres o cuatrocientos años muchas se siguen 
practicando hasta el día de hoy.  

Si acaso ustedes conocen a un ancianito, ya sea un abuelito 
o una abuelita, quizás querán preguntarle sobre su vida 
y las memorias que guardan del pasado. Esto sería otra 
manera de aprender su propia historia y la historia de los 
pobladores españoles de nuestro valle de Española.

Unidad 15: Una Visita a un Pueblo Hispano

 

Petrográfico danzante de venado, 
Mesa Prieta
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Activities

 1.   Briefly review the arrival of the Spanish settlers who came with Oñate – elicit information 
from students.

 2.   Read introductory paragraph of narration. Brainstorm – propose questions such as “Why do 
you think the early colonists chose those particular places to establish their villages?” “Do 
you live in a small village or have you visited one?” “Names of villages?” “Why do people live in 
villages?”

What would you see in a small village today (such as Dixon or Chimayó or Abiquiú)?  Create a web with 
students – accept everything they suggest, stores, automobiles, bars, churches, houses, gardens, then 
ask which of these would not have been around 300 years ago.

 3.   Read Chapter 1 -  “El Pueblo de San Miguel”. Discuss location of this imaginary villae. Locate all 
places mentioned on a map.

 4.   Share with the students any ongoing project, such as adobe making or weaving, you may 
choose to use for this unit.

*  Teacher may choose to do a reading of the entire narrative to give the students an overall sense of 
the unit.

MATERIALS:

Copy for students:  Unit 15. A Visit to a Hispano Village – Narrative student activity sheet (15-7)

For the teacher:  Teacher may need a large sheet of paper and marker for recording ideas.

Unit 15: A Visit to a Hispano Village

CHAPTER 1: EL PUEBLO DE SAN MIGUEL
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PART 1:  ADOBE

BACKGROUND INFORMATION:

Adobe is the Spanish word for mud brick and it provides the basic building material for some of the oldest 
structures in the world. It is still in common use throughout the world in villages, towns, and even cities.

The Pueblo Indian people built their adobe structures 
with handfuls or basketfuls of adobe mud, a technique 
called wattle and dob. They used wooden forms which 
they filled with the adobe mud to form their walls. The 
Spanish introduced them to the use of adobe bricks. 
Adobe bricks are composed of clay soil, mixed with 
water and an organic material such as straw or dung. 
The purpose of the organic material is to bind the mud 
and allow it to dry evenly without cracking.

The advantages of adobe use are many. It is an inexpen-
sive, readily available material, easy to work with, and 
is especially useful in climates such as ours, with hot 
days and cool nights. Thick adobe walls allow houses 
to retain the coolness from the night temperatures in 
summer and the warmth from sunny days in winter. 
When the structure is no longer in use, eventually the 
adobe will “melt” back into the earth.

A traditional adobe house is built with large, round beams called vigas which support the roof. Peeled 
sticks, known as latillas, are then laid across the vigas. A layer of straw and then a thick layer of loose dirt 
were laid on top of the latillas. Since tin became readily available most homes have been built with pitched 
roofs.

MATERIALS:

Copy for students:  Unit 15. A Visit to a Hispano Village – Narrative student activity sheet (15-7)

From the teacher:  Adobe mix (a pile outdoors or boxes of pre-mixed dry dirt) (Teachers may acquire
pre-mixed material from adobe factories if they are available in the area. If mixing your own: 65% clay, 
30% sand, straw for binding.), cookie sheets or thin plywood pieces on which to dry adobes, sticks for 
vigas and latillas.

From the MPPP office:  Adobe brick forms, buckets for mixing small quantities of adobe mud.

Unit 15: A Visit to a Hispano Village

CHAPTER 2: CASAS Y COMIDAS

 

Vigas support latillas on structure near Dulce, NM. 
(HABS NM)
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Unit 15: A Visit to a Hispano Village

Activity 1:  Adobe

 1.   Read or review Chapter 2. Casas y
Comidas.

 2.   Discuss the history of adobe, eliciting 
information from students and refer-
ring to the “Background Information” as 
needed. (Show relevant photos from the 
trunk). Suggested questions – What are 
adobes made of? Why do people use this 
building material here in New Mexico and 
in certain other parts of the world? Could 
they be used in a rainforest? Did Indians 
use adobe before the Spanish came?, etc.

 3.   Students will mix small amounts of adobe dirt with water.

 4.  Cut straw into small pieces and add to mix.

 5.   Press mix into forms and allow to dry in 
sun. When adobe bricks are firm and dry, 
students may begin construction of buildings 
using the wet mud for mortar. Demonstrate 
how to lay the bricks, staggering each row so 
the joints do not line up.

 6.   Bricks will be two inches by four inches. 
Knowing this, you may choose to do a math 
challenge activity in which students deter-
mine how many adobes they would need for a 
certain size building. Complete houses, using 
sticks to create vigas and latillas.

ALTERNATIVE ACTIVITIES:  Create village using cardboard, milk cartons, construction paper, small 
blocks, or other found materials. Add figures made of pipe cleaners or Plasticene®. Students may also 
work on individual or group dioramas.

Create a picture map of the village of San Miguel. This could be a cooperative class project. Children will 
draw and/or paint various structures and locations described in the story, cut them out and glue them on 
the large map.

*For all of the above projects, students can label structures in Spanish and English and write a brief 
paragraph on a 3X5 card explaining the history and relevance of the particular structure, person or 
location.
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Unit 15: A Visit to a Hispano Village

PART 2:  GRAINS AND LEGUMES

BACKGROUND INFORMATION:

The colonists on Oñate’s expedition and those who 
followed brought with them many different types of 
seeds and fruit trees. The apricot was brought to 
New Mexico by these settlers, possibly as early as 
1743. The new plants had a big impact on the Pueblo 
people and also on us today. Grains like wheat and 
barley and legumes like garbanzo (chick peas) were 
especially important. Just think, there were no wheat 
tortillas in New Mexico before the arrival of the Span-
ish! 

The colonists brought metal tools and taught the 
Pueblo farmers how to plant in long rows. Their more 
complex acequia system allowed the large fields of crops to be watered regularly. A larger food supply 
allowed villages to grow into towns and cities.

Traditionally the Pueblo women ground corn and seeds on a metate with a mano and they taught the 
Spanish women this skill. The colonists brought the knowledge of how to build and run a grist mill and this 
allowed large quantities of grains such as wheat to be ground into flour. Money was a new concept to the 
Native Americans so in the early days they and the colonists traded or bartered for what they needed. 

When you eat a grain like wheat or corn together with a legume like beans or garbanzo it becomes a com-
plete protein. Eating a whole wheat tortilla with a garbanzo stew and a little meat was and still is a very 
healthy meal. The domestic animals that the colonists brought such as sheep, cows, pigs, and chickens 
also increased the protein in the Pueblo diet.

When grains and legumes are sprouted you will notice a difference in the leaves. Grains are all in the 
grass family and send up a single leaf (blade of grass) when they sprout. Legumes and many other plants 
usually have two seed leaves called cotyledons. They are usually thick and contain the food (starch) that 
the seedling needs before it can make its own food through photosynthesis.

MATERIALS:

For each student:  1 small white paper plate, 1 garbanzo and 1 wheat seed, pencil, Grains Venn Diagram 
student activity sheet (15-31), centimeter ruler.

For the class:  2 quart jars, 2 rubber bands, ¼ cup of wheat seeds, ¼  cup of garbanzo seeds, water.

From the Trunk:  2 squares of netting or window screen, photos of grains and grinding, ground wheat 
sample, panocha flour, photos of grains.

From the MPPP office:  Private Eye or hand lens, wheat stalks.

Other:  Grain grinder, frying pan or electric griddle, comal.

 

Un caldo de garbanzos.
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VOCABULARY
☛     Barley:  the seed of a cereal grass most often used to feed cattle or for cereal or soup

☛    Barter:  to trade for goods and services

☛    Comal:  Spanish word for smooth flat griddle made of sandstone, iron or pottery

☛    Crop:  cultivated plants such as grain, vegetable or fruit

☛     Garbanzo:  the Spanish name for chickpea, an Asian plant in the legume family. It has a large, 
edible seed in a small pod.

☛    Germinate:  to begin to sprout or grow

☛    Grain:  the seed of a cereal grass

☛     Hummus:  an Arabic dish made of mashed chickpeas, tahini, oil, lemon juice and garlic.  
Served as a dip with pita bread or chips.

☛    Legume:  a plant of the pea family that has a pod that contains the seed(s)

☛    Metate and mano:  grinding stone and grinder, used to grind grains and seeds

☛     Panocha:  a northern New Mexican food made with sprouted wheat; traditionally eaten
during Holy Week

☛     Wheat:  a type of cereal grass that originated in the Middle East. It is most commonly ground 
into flour for bread and pasta.

Activity 1:  How Seeds Differ

This is an observational activity. The students will be comparing and contrasting two different seeds that 
the Spanish colonists brought with them.  

 1.   Review how to use the Private Eye jeweler’s loupes (2-5).

 2.   Pass out to each student the Grains Venn Diagram student activity sheet (15-31) comparing 
the wheat and garbanzo seeds. Pass out to each student or pair of students a white paper 
plate, Private Eye or hand lens, ruler, a wheat seed and a garbanzo seed. Explain that they 
should first observe each seed with their magnifier. Carefully draw each seed in its respective 
circle. Measure each seed with a centimeter ruler and write the size under the drawing.  In 
the space around each drawing, write descriptive words for each seed. If there is a word that 
describes both seeds, write that in the middle where the circles overlap. Write a title above 
the diagram. The teacher may want to draw a sample on the board.

 3.   After the students are finished, they may plant the seeds outside or take them home. Collect 
those that are not wanted.

 4.    If you are able to find wheat growing, bring in some for the students to observe. Have them 
notice that the plant’s leaves are grass leaves. Wheat is a grass. The seeds grow at the top 
of the stalk. Pass out a seed head of wheat from the trunk to each pair of students. Where 
would the leaves have grown on a green stalk? (at the nodules) Do the seeds look like those 
that they observed earlier? If you were a farmer, how would you get the seeds from the stalk? 
(Show the students the photo from the trunk of the men threshing wheat).

Unit 15: A Visit to a Hispano Village
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Unit 15: A Visit to a Hispano Village

Activity 2:  Sprouting Seeds

 1.   Place ¼ cup of wheat seeds and ¼ cup of 
garbanzo seeds in two separate jars and 
soak with water overnight. The next day 
cover each jar with a piece of window 
screen or mesh and secure with a rub-
ber band. Pour off the water. From then 
on rinse the wheat seeds twice a day. An 
alternative method is to use a zip lock 
baggie and wet paper towel. Leave the 
zipper open for air circulation. 
The garbanzo seeds are difficult to 
sprout so we suggest instead that you 
pass out a soaked garbanzo seed to 
each student along with a dry garbanzo 
and the Grains Venn Diagram (15-31) for 
garbanzos. Have them compare the size, color, hardness, etc. They may eat the raw garbanzo 
if they wish. 

 2.   If you are able to buy fresh garbanzos in their pods, have the students observe and draw a 
pod and then remove the seed from the pod and draw it. Compare the green seed with the 
soaked seed. Do they look and taste the same? See Enrichment Activity 2 (15-30) for roasting 
the green seeds.

 3.   Observe and record as the wheat seeds germinate and grow. After the leaves develop (about 
3 -4 days), give a wheat sprout to each student to observe and compare with the dry seed. 
Encourage the students to taste them. See Enrichment Activity 1 (15-30).

 

Wheat grain sprouts.

Activity 3:  Grain Grinding

Grinding wheat berries (seeds) into flour will help the students  understand the most common way that 
wheat is eaten. 

 1.   Show the students pictures from the trunk of people processing the wheat, a grist mill and 
a mill stone. Explain that the Spanish colonists brought the technology of a grist mill with 
them to New Mexico. It uses water to turn a large wheel that turns the mill stones that grind 
the grain. The miller was an important person in the village. Today wheat and other grains 
are ground in factories but one can also grind grains in a grain grinder, a Magic Bullet (mini 
blender) or heavy duty blender. Show the ground wheat from the trunk. 

 2.   Making tortillas in school, using part whole wheat and part white flour is a fairly easy cooking 
activity. An electric griddle or fry pan works well or a hot plate and a comal.
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Activity 4:  Grains Research

Have each student research a different type of grain or legume and a recipe to go with it. Compile and 
make a class booklet for each student.

ENRICHMENT ACTIVITY 1:  You may wish to buy a loaf of sprouted whole grain bread and let the students 
sample it: Panocha is a traditional dish served around Easter. It is made with sprouted wheat flour. Show 
the students the bag of panocha flour from the trunk. See Activity 2. Ask if a parent can make some for 
the students to taste.

ENRICHMENT ACTIVITY 2:  Have the students shell green garbanzos, toss the seeds with olive oil and a 
little salt and either roast or fry. A toaster oven works well. You may also use them raw in a green salad.

ENRICHMENT ACTIVITY 3:  Hummus is a delicious dip made with garbanzos. Ask if a parent can make 
some for or with the class.

 

Panocha

Unit 15: A Visit to a Hispano Village
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Chapter 2, Part 2. Grains. 

Grains Venn Diagram student activity sheet

Wheat Garbanzo

Unit 15: A Visit to a Hispano Village
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MATERIALS:

From the teacher:  Unit 15. A Visit to a Hispano Village student activity sheet (15-7), Unit 15. Christian 
Crosses of Mesa Prieta student information sheet (15-34)

From the Trunk: photos of Historic Period petroglyphs of Mesa Prieta, Big Spanish Heritage Activity Book   
by Walter Yoder, Interview with Santera Gloria Cordova, Interview with Efren Sánchez.

SETTING THE STAGE:

Display photos of Historic Period petroglyphs which indicate the presence of the Spanish on Mesa Prieta. 
Elicit ideas from the students with questions such as:

 •  When might these petroglyphs have been made?

 •  Who do you think made them?

 •  How do we know they were not made by the prehistoric Tewa Pueblo people?

 •   What do you think these people were doing on the mesa? (herding sheep is a likely
explanation)

 •   Why would they have carved crosses on the rocks? (boredom, to express faith in God, pray 
for safety from wild animals, etc. Accept all ideas offered)

Remind students that many of the indigenous petroglyphs had spiritual or religious significance for the 
people who made them.

Briefly review early colonial history and the place of religion in the exploration and settlement of Mexico 
and New Mexico. If useful, reread portions of Unit 13. La Entrada.

CHAPTER 3:  IGLESIA Y RELIGIÓN

Activity 1:  Religion in Context

Read Chapter 3, La Iglesia y Religión. Review Spanish vocabulary. Brainstorm Activity: How did the Padre 
and the church help the people in the villages? List on white board or paper. Ask the children to share 
about their own visits to churches (Catholic or other). Important questions to raise:

 •  Did all people in the Spanish villages practice the same religion?

 •  Do all people today practice the same religion?

 •  Do all people even follow a religion? 

 •  Do all people go to a Christian church?

 •  What other religions do people practice?

Read Interview with Efren Sánchez.

Unit 15: A Visit to a Hispano Village



©2014 Mesa Prieta Petroglyph Project

Discovering Mesa Prieta

  Unit 15 page 33

Activity 2:  Choose One or Two of the Following Activities

 1.   Students will draw a picture of the inside of a church or synagogue or mosque which they 
have visited. They will write a short paragraph telling about their experience. If a child has 
never been inside a church, they may use a photograph for their illustration of what the fic-
tional San Miguel church might have looked like and write a story based on the narrative.

 2.   Students may retell and illustrate the story of San Isidro that was included in the narrative. 
Read interview with santera Gloria Córdova.

 3.   Students may complete Hispano art activities from the Big Spanish Heritage Activity Book, pp. 
39, 40, 42.

 4.   Homework assignment - talk with family members about their own religion or spiritual beliefs 
and report back to their classmates.

Activity 3

Look at the photographs of Christian cross petroglyphs in the resource trunk and, using the Christian 
Crosses of Mesa Prieta student information sheet, see if you can name some of them. Choose your
favorite and draw it.

 

 

 

Mesa Prieta Triumphant Cross.

Mesa Prieta Star of David.

Mesa Prieta Calvary Trio.

Unit 15: A Visit to a Hispano Village
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Chapter 3:  Iglesia y Religión

Christian Crosses of Mesa Prieta: student information sheet

When Juan de Oñate arrived at Ohkay Owingeh on the Camino Real de Tierra Adentro in 1598, he carried 
with him not only Conquistadors, cattle, sheep, horses, carts and seeds: he brought at least two new 
religions to our area. 

More than 2000 Christian crosses have been found on Mesa Prieta. As well, there are images of churches, 
priests and crucifixes. The story of Crypto-Jews in New Mexico is beginning to be told: some colonists who 
came to New Spain were escaping from the Spanish Inquisition. Many of them hid their Jewish religion 
and became Catholics. Hundreds of years later, some New Mexicans are discovering their Jewish roots. 
The Mesa Prieta area has a few images of Stars of David and menoras that may have been made by Jew-
ish New Mexicans. 

Crosses are found, often high up on the mesa, near trails, lambing pens and grazing areas. They may have 
been a way of shepherds asking God for protection for themselves and their sheep and/or to celebrate re-
ligious events such as feasts and holy days. We have found enough crosses now to understand that about 
70% of Christian crosses are Latin crosses, shown below. Many of these have decorations on the top, bars 
and base.

The second most popular style is the Greek cross, the first Christian cross pattern, with bars of equal 
length. They are very similar to the Ancestral Tewa “cross or X” pattern.

Other cross styles found on the mesa include:

 The Altar Cross

 The Anchor Cross
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 The Cross Crosslet  The Fleurie Cross  The Fourchette Cross  

                                  

 The Patriarchal Cross      The Pommee Cross

 The St Andrew Cross      The St Anthony Cross

                                                                                            

 The St John Cross
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BACKGROUND INFORMATION:

Pueblo Indians of New Mexico have a long tradition of weaving which pre-dated the arrival of the Spanish 
by many centuries. Pueblo weavers were making and trading woven cloth from a variety of different plant 
materials, both domestic and wild. They sometimes incorporated human hair, dog hair, and wild animal 
hair into their fabrics. Plants included cotton, milkweed, hemp, yucca, and willow among others. Bird 
feathers were woven into warm blankets. Looms were in use here as early as 800 A.D. 

Coronado and his entourage brought with them some 5000 churro 
sheep from Spain. New Spain turned out to be an ideal habitat for 
these sheep and they thrived here, becoming an important part of the 
Spanish colony’s economy.

Of course their wool was used by the settlers for blankets to protect 
against the extreme cold of mountain winters and in very early years 
as articles of clothing (the wearing blanket). A substantial industry 
developed in the 18th and 19th centuries, employing sheepherd-
ers, spinners, and weavers. Although a variety of woven goods were 
produced, the single most popular item became known as the Río 
Grande Blanket. The Spanish also brought with them the European 
free-standing floor loom which was different from looms used by the 
Pueblo Indians.

MATERIALS:

From the teacher:  Unit 15. A Visit to a Hispano Village student activity sheet (15-7)

From the Trunk:  small rug sample, raw wool samples, yarn, samples of natural dyes, photos of rugs 
and weaving, Charlie Needs a Cloak by Tomie dePaola, Abuela’s Weave by Omar Castañeda, Interview with 
Weaver Cordelia Coronado.

From the MPPP office: simple looms, carder for combing wool, loupes.

Other:  spindle, clothing items made of wool, such as scarves, gloves, hats, items made from other fab-
rics, yucca roots, hot plate, large pot, strainer, small pieces of cloth, onion skins, tea leaves, marigolds, or 
other plants. Dye plants may also be purchased at the Española Fiber Arts Center.

INTRODUCTION:

 •  What do we know about weaving / wool?

  1.   Review or read for the first time A Visit to a Hispano Village Chapter 4: El Tejedor. Use 
photos from trunk to illustrate. Read Abuela’s Weave or Charlie Needs a Cloak.  

  2.   Hold up small items of clothing and ask children to identify what material items might 
be made of. Ask them about their own clothing and where that material might have 
come from. Include cotton, wool, silk, as well as a synthetic material such as nylon. 
How does clothing made of silk get to us? Which materials would people in the 1700s in 
New Mexico have?

CHAPTER 4:  EL TEJEDOR

Unit 15: A Visit to a Hispano Village

Churro sheep.
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Activity 1:  The Step by Step Process from Sheep to Blanket

 1.   Give students an opportunity to closely observe wool sam-
ples and yarns, noting different colors, differences between 
washed and unwashed wool. Encourage students to feel the 
lanolin and smell the wool. Point out the churro wool from 
sheep that were first brought here by the early Spanish set-
tlers.

 2.   Use photos to illustrate. Guide the children to put in order 
all the steps, as best they can. (shear the sheep, wash the 
wool, card wool, spin into yarn, dye yarn, weave on a 
loom). Students may illustrate the different steps in the pro-
cess to create a class booklet or pictorial display. Students 
will then write captions for each illustration, briefly explain-
ing what is going on in their picture.

 

Activity 2:  Dyeing Cloth or Yarn

 1.   For this activity you will need a hot plate, large pot, strainer, natural dyes, a small piece of 
cloth or yarn for each student. An alternative would be to dye a large amount of yarn and 
distribute pieces to each student after the dyeing. Teachers will need to do some preparation 
the night before by soaking the plant matter overnight. 

 2.   Show a variety of pictures of rugs from the trunk and ask students where the dyes might 
have come from 300 years ago in a small village. (plants, insects) Do they know of any plants 
or vegetables that might make natural dyes? Have children look closely, perhaps with Private 
Eyes, at the plants which will be used to dye their cloths. These might include onion skins, tea 
leaves, marigolds, or other plants. Dye plants may also be purchased at the Española Fiber 
Arts Center.

 3.   Boil prepared plant material according to directions. After straining out the solid matter, re-
heat the dye and add hot, wet fabric or yarn. Dye must be kept as hot as possible for at least 
one hour before removing fabric or yarn.

Unit 15: A Visit to a Hispano Village
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Activity 3:  Weaving with a Small Loom

Read the Interview with Cordelia Coronado. Small looms are available through the Mesa Prieta Petroglyph 
Project. Loom weaving will require a basic weaving lesson. If the teacher does not have the particular 
skills required, it is often possible to find a volunteer from the community, perhaps even a parent. Stu-
dents may work on individual looms or may create a group weaving by sewing together individual pieces. 
Parents may be willing to contribute yarn for this project. 

 

New Mexico rugs.

Unit 15: A Visit to a Hispano Village
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Unit 15: A Visit to a Hispano Village

INTRODUCTION:

The Egyptians may have been the first people to 
use irrigation, along the Nile River about 5000 BC. 
Soon after the people of the Middle East, China, 
India, Greece, Rome and Peru also developed ir-
rigation canals, terraces and water catchment. 
The Moors of North Africa developed irrigation 
systems in the southern Iberian Peninsula over 
700 years ago. They were called acequias, derived 
from an Arabic word meaning to irrigate. Common 
to all of these areas was a lack of rain to support 
crops.

In the Southwest, the prehistoric Pueblo people 
also used flood water farming, earthen canals and 
other water harvesting techniques (see Unit 14). 
Without the use of metal shovels, this must have 
been a very difficult process.

When Oñate established his colony, San Gabriel, across the Río from Ohkay Owingeh, one of the first things 
that he did was to enlarge the irrigation system of Yunque Pueblo. As new colonies and settlements were 
created, this was always the most important work to be done, even before the building of the church or 
government buildings.

In 1612 a Franciscan historian visited San Gabriel and observed: “San Gabriel is situated between two 
rivers. The small one (Río Chama) irrigates all varieties of wheat, barley and corn in cultivated fields, 
and other items that are planted in gardens, producing cabbage, onions, lettuce, beets and other small 
vegetables and many good melons and watermelons. The other river is very large; they call it Río del Norte 
(Río Grande), which provides lots of fish.”

The acequia system that Oñate developed in 1599 is the same acequia that the community of Chamita uses 
today. 

The original presas were built of logs, brush, boulders and mud and looked like beaver dams. Today most 
of them are built of concrete. The presas are located on the river above the fields that are to be irrigated. 
The acequia madre extends along the far boundary of the flood plain for several miles. Lateral ditches are 
located along the acequia madre to bring water to the fields. At the south end of the acequia, the water 
returns to the main river through the desagüe. 

Wilfred Gutierrez of Los Alamos was an important protector of community waters. His interview, describ-
ing his childhood and later work with acequias, is in the resource trunk.

CHAPTER 5:  LA AGRICULTURA    

 

Acequia at Historic Los Luceros.
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VOCABULARY

☛     Acequia madre:  main irrigation ditch.

☛     Big River / Río Grande:  the large river which begins in Colorado and flows southward 
through northern new Mexico to the Gulf of Mexico.

☛     Bordo / Levee:  the bank that lines a river above an irrigation presa and helps keep the river 
from flooding. 

☛     Braided stream:  when a river is not channeled, small shallow river channels cross over each 
other. 

☛     Compuerta / Head gate: an irrigation system structure that can be opened to allow water 
from one ditch into another.

☛     Cropland / Tierra de sembra:  the fields where grains, legumes and other vegetables are 
grown.

☛     Dam:  an irrigation system structure built across a river to divert some of the water into a 
presa.

☛     Diversion dam / Presa:  irrigation system structure with head gates that allow diversion of 
part of the river water into the acequia madre.

☛     Dry Wash / Arroyo: a usually dry waterway that carries water towards the valley during the 
rainy season.

☛     Floodplain/bottomlands / Esteros: Flat land next to a river where it sometimes floods in the 
spring.

☛     Foothills / Cerros:  the low, round hills that are between the mountains and the grasslands 
(uplands).

☛     Highway / Carretera:  a divided paved motorway for automobiles.

☛     Jaras:  the willows that grow along a river, stream or acequia.

☛     Lateral ditch:  an irrigation ditch that carries the water from a large ditch to a smaller ditch.

☛     Mayordomo:  the manager of an acequia system.

☛     Meander:  snake-like path of a river which forms as it moves over time across a flood plain

☛     Mountains / Montañas:  Landforms high above the floodplain, from which rainfall flows to 
the bottomlands.

☛     Orchard / Huerto:  the place where fruit or nut tress are grown. 

☛     Oxbow:  a pond remains of a former river path which has an island in the middle.

☛     Pasture / Pasteo:  the place where domestic animals graze. 

☛    River Forest / Bosque:  a  forest of cottonwood trees and shrubs along a waterway.

☛    Stream / Rito:  a small river.

☛    Uplands/High Desert Grasslands / Llano:  the lands between foothills and flood plain.

☛    Water outlet / Desagüe:  the place where the water in the acequia returns to the river.

☛     Watershed / Linea divisoria de las aguas:  the area containing all of the water sources, 
including mountain streams and arroyos, that drain into a main river such as the Río Grande.
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Activity 3:  Design an Acequia System 

 1.   On the board list the vocabulary words needed for labeling. Now that the students have 
learned about the acequia system they will use this knowledge to draw an engineering dia-
gram of how an acequia system works. Review with the students the main components and 
the vocabulary that will be needed for labeling. You may want to write them on the board in 
English, Spanish or both languages. Use the large size of white construction paper if you can 
get it. Have the students use a pencil with a good eraser.

 2.   After the diagram is completed and labeled, the teacher should check for accuracy. The final 
step is to title the diagram and write their name and date on the paper.

 

Student’s painting of an acequia system, from source to field.

MATERIALS:

For the students:  Large, white construction paper, pencil, eraser, ruler.

From the teacher:  Unit 15. A Visit to a Hispano Village student activity sheet (15-7), Watershed Diagram 
student activity sheet (15-43)

For the teacher:  Watershed Diagram student activity sheet teacher key (15-44)

From the Trunk:  DVD Nuestras Acequias, Interview with Wilfred Gutierrez

Other: the Rolling River (see Activity 4), small shovels or trowels, hoes, small boards and pieces of wood, 
large container or bucket of water.

Activity 1

 Discuss prior knowledge. View the DVD Nuestras Acequias.

Activity 2:  Watershed Diagram

Review the vocabulary. Provide students with the Activity 2 Watershed Diagram student activity sheet. 
Have students fill in the blanks from the vocabulary, from the highest source of water to the lowest name 
blanks on the diagram. Students may wish to color their diagram when done.
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Activity 5:  Build an Outdoor Model of an Acequia System

 1.   For each group of 3 students have 1 sheet of large 
white construction paper. Divide the students 
into groups of 3 and have them sit together with 
their diagrams. Have them discuss how they can 
combine the ideas from each diagram in order to 
design a new irrigation system that will be built on 
the playground. Suggest to the students that they 
include 3 fields to be watered in succession. 

 2.   When the system design is completed and ap-
proved by the teacher, the team may go outside 
and begin construction. The teacher should decide 
how large the model can be and locate a quiet 
area of the playground. Encourage the parents to 
come and work with the student teams. 

 3.   When the construction is complete and ap-
proved by the teacher, the water container may 
be brought out. The water should be poured out 
slowly. There may need to be some repairs or revi-
sions to the plan. Ask someone to take photos of 
the groups and their models. 

 4.   The teacher will decide whether the models may be left for other students to see or the play-
ground restored to its original condition.

ASSESSMENT:  Back in the classroom, each team will meet to write up their final report describing what 
they learned from this activity and if the model worked as planned and if not, how they revised their plan. 
The reports may be shared in an “Engineering Symposium” where each team of engineers stands up and 
explains their design, problems they ran into, solutions and any new discoveries. This assessment may be 
adapted for Activities 3 and 4.

 

Log acequia at Rancho de las Golondrinas.

Activity 4:  The Rolling River

 1.   In Española, the East Río Arriba Soil and Water Conservation District will lend, free of charge, a 
giant sand box on wheels with a water component built in. They will bring it to your school and 
direct a lesson in watershed and river dynamics. To schedule this great hands-on activity, call 
(505) 753-0477 and speak with Esperanza Trujillo or Jasmine Serrano. They ask for two weeks 
notice when scheduling.
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Activity 2: Watershed Diagram:  student activity sheet

Unit 15: A Visit to a Hispano Village
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Activity 2: Watershed Diagram:  student activity sheet: Teacher Key

Unit 15: A Visit to a Hispano Village
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BACKGROUND INFORMATION:

If you lived during the early historic period when the Spanish colonists were learning to live in a strange, 
new land, you would notice that the Pueblo people had no medical doctors. There were no hospitals or 
shops to buy the medicine you might need for a sore throat or upset stomach. Yet some of the Pueblo 
people knew what plants were good for healing and how to use them. They shared this knowledge with the 
interested Spanish settlers who had also brought medicinal herbs and seeds with them from Mexico. They 
were known as curanderas (women) or curanderos (men). Today in northern New Mexico and southern 
Colorado curanderismo is still an accepted type of natural healing.

Most curanderas believe that the healing herbs (remedios) and their healing abilities are gifts from God. 
Yet they learn about the medicinal plants and how to use them by serving as an apprentice to an older 
family member. Often a young girl will go with her grandmother or aunt to pick the plants and then watch 
carefully as the remedio is made. She may work with her mentor for many years before she is considered 
a curandera. 

When a person asks for help, the curandera usually has a discussion with the patient about the problem, 
does a physical exam, gives the patient advice and then prepares a remedy from the herbs and roots that 
she keeps in her house. If the patient has no money, she is sometimes paid with vegetables, a chicken or 
some firewood.

Nowadays some of the remedios are scarce or even endangered. Curanderas must learn sustainable 
ways to harvest the plants that they need. Sometimes they have to buy the herbs they need from an herb 
shop or health food store. There are not so many young girls learning to be curanderas today. Do you 
think that it is important to keep the knowledge of these healing plants alive?

Curanderismo includes four specialties: yerbera (herbalist), partera (midwife), sobadora (message thera-
pist/chiropractor) and curandera espiritual (spiritual healer). Usually women are the curanderas. The 
area that we will study about is the yerbera who is more commonly called the curandera.

MATERIALS:

From the teacher:  Unit 15. A Visit to a Hispano Village student activity sheet 
(15-7), Traditional Healing Crossword Puzzle student activity sheet (15-49)

For the teacher:  Traditional Healing Crossword Puzzle Teacher Key (15-51)

Other:  Sugar, Yerba Buena (supplied in the trunk, or mint leaves can be 
purchased in Walgreens or in a health food store or herb shop), fresh garlic, 
red chile powder, hot plate, pot, tablespoon, knife or chopper, cutting board, 
water, measuring cup, strainer, mortar and pestle, bottles to store the cough 
syrup.

Teacher Note: It is suggested that you do the first activity and at least one 
other activity with your students.

 

CHAPTER 6:  LA CURANDERA – TRADITIONAL HEALING

 

Dandelion
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Unit 15: A Visit to a Hispano Village

VOCABULARY
☛    Apprentice:  a person who studies under a professional person to learn their skills.

☛    Curanderismo:  a type of traditional Hispano or Native American healing.

☛    Herb:  a strong smelling plant that is used in medicine or seasoning.

☛     Metate and mano:  a large, flat rock and smaller grinding stone that traditional people have 
used for thousands of years to grind seeds and herbs.

☛    Mentor:  a person who teaches another the skills of his/her trade. 

☛    Remedio:  remedy - the medicine that is made from a healing herb.

☛    Sobadora:  a traditional massage therapist or chiropractor.

☛    Sustainable:  able to continue.

☛    Yerbera:  an herbalist who knows which plants are good for healing and how to use them.

Activity 1:  Introduction to Herbs

 1.   Have the students read as a class or in small groups Chapter 6 in A Visit to a Hispano Village. 
Ask the students to share what they already know about curanderismo and remedios. Do they 
know someone who is a curandera? Pass around the samples of herbs in the Resource Trunk. 
Ask the students to smell carefully but not to touch each herb.

 2.   Ask if anyone has used any of the herbs. Bring in a fresh dandelion plant (Taraxacum offici-
nale) with the leaves and root, if possible. The young spring leaves are good in salads and the 
leaves and roots, as a tea, are good for the liver, kidneys and for heartburn. 
TEACHERS, PLEASE BE CAREFUL TO HARVEST PLANTS FROM PLACES THAT CAN HAVE HAD NO 
HERBICIDE APPLIED TO THEM, OR DRIFTED ONTO THEM.

Activity 2:  Numbered Heads Together 

 1.   Ask the students to read Traditional Healing – Background Information. Playing Numbered 
Heads Together (2-6) will help reinforce the concepts. 

 2.   Ask the students to talk with their family members about what they know about curander-
ismo and remedios. Are there any curanderas in your family now or in the past? Do you use 
remedios in your home? Is anyone in your family interested in learning more about curander-
ismo? Have the students write about what they learn from their family. If they get no informa-
tion from their family, have the students write what they would like to know more about in the 
area of traditional healing.
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Unit 15: A Visit to a Hispano Village

Activity 3:  Herb Research

 1.   Have each student choose a remedio (healing herb) to research: name of the plant in Spanish, 
English and scientific name if possible, where the plant grows; what are the healing qualities, 
what part of the plant is used, how is the remedy prepared? Students can use the internet, 
plant reference books, or information from an herbalist. Write a report and present it to the 
class. 

 2.   These reports can be made into a book of Remedios and a copy given to each student. A list of 
common medicinal herbs of northern New Mexico is at page 15-. Advise students that some 
herbs can be dangerous if used incorrectly.

Activity 4:  Make Mint Tea

If you have a source for fresh mint (see herbicide warning above), give 
each student a sprig to observe: smell, taste, texture and shape of leaf, 
shape of stem (square), etc. Have the students take the leaves off the 
stem or use dried Yerba Buena (mint). Boil water, add mint and steep for 
10 minutes; add honey or sugar and lemon to taste. Mint tea is good for 
indigestion and helps with relaxation.

Activity 5:  Make a Remedio 

Mint Cough Syrup. This recipe was shared by Camilla Trujillo. The cough syrup supports the immune sys-
tem, is a blood tonic and lung cleanser as well as helping to suppress a cough. You can talk about preven-
tive self care, where Yerba Buena grows, and how many uses it has. You may wish to increase the recipe if 
you want a larger amount.

Materials Needed: Sugar, Yerba Buena (can be purchased in Walgreens or in a health food store or herb 
shop), fresh garlic, red chile powder, hot plate, pot, tablespoon, knife or chopper, cutting board, water, 
measuring cup, strainer, mortar and pestle, bottles to store the cough syrup.

 

Mint
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Recipe:  Makes 1 cup of cough syrup

 1  Tablespoon (T) of dried Yerba Buena. Grind into a powder 
with a mortar and pestle or metate and mano.

 1 clove of garlic chopped fine

 ½ T of chile powder

 Sugar

 1.   Mix together the ingredients with a little water and then 
add to 2 cups of water, boil down to 1 ½ cups of liquid. This 
may be used as a tea.

 2.  Strain and boil again until there is just 1 cup of cough syrup. 

 3.   When cool, place in a half pint jar or small bottles. (Used bottles can be sterilized by boiling 
for 20 minutes.) Refrigerate.

ASSESSMENT:  Pass out to the students the cross-word puzzle for Traditional Healing (15-49). Students 
may work alone or with a partner. All of the words are found in the student reading – A Visit to a Hispano 
Village: La Curandera - Traditional Healing.

 

Garlic
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Name ____________________________                                 Date_____________

Across  

 2. Neighbors

 8. A remedio that grows in the mountains

 9. A healing herb

 10. The people who taught the Spanish settlers about the healing herbs of the area

 11. A strong smelling plant that is used in medicine or as a seasoning

Down   

 1. Some remedios are made into a paste for healing sores

 3. A person who heals with the use of medicinal plants

 4. You might visit a curandera if you had this

 5. The remedios are hung to dry from here

 6. The place where Senorita Rodriguez gets her water

 7. A curandera who delivers babies

Traditional Healing Crossword Puzzle: La Curandera

Student Activity Sheet 

 

Unit 15: A Visit to a Hispano Village
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Hoja de Actividades para Estudiante: Palabras Cruzadas La Curandera

Nombre ____________________________                           Fecha_____________

A través  

 2.  Una yerba que cura 

 5.  El sitio de donde la Señorita Rodriguez obtiene el agua

 9.  Debe visitar a una curandera si tuviera este problema

 10.  Unos remedios se hacen en engrudo para curar úlceras

 11.  Una persona que cura con el uso de plantas medicinales

Abajo   

 1.  Los que viven cerca 

 3.  La gente que enseñaron a los españoles de las yerbas que curan del área

 4.  Un remedio que crece en las montañas

 6.  Una planta de oler fuerte que se usa como medicina of condimento

 7.  Los remedios se cuelgan de aquí para secar

 8.  Una curandera que entrega los nenes 

 

Unidad 15: Una Visita a un Pueblo Hispano
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Traditional Healing Crossword Puzzle: Teacher’s Key

Across  

 2.  Neighbors

 8.  A remedio that grows in the mountains

 9.  A healing herb

 10.  The people who taught the Spanish settlers about the healing herbs of the area

 11.  A strong smelling plant that is used in medicine or as a seasoning

Down   

 1.  Some remedios are made into a paste for healing sores

 3.  A person who heals with the use of medicinal plants

 4.  You might visit a curandera if you had this

 5.  The remedios are hung to dry from here

 6.  The place where Senorita Rodriguez gets her water

 7.  A curandera who delivers babies

Possible answers: Poultice, Vecinos, Curandera, Sorethroat, Vigas, Noria, Partera, Osha, Yerbabuena, 
Tewa, Herb

Respuestas posibles: Vecinos, Yerbabuena, Tewa, Osha, Noria, Yerba,  Vigas, Partera, Dolor de garganta,  
Emplasto, Curandera

 

Unit 15: A Visit to a Hispano Village
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Common Medicinal Herbs of  Northern New Mexico 

Student Information Sheet

Alegría / Pigweed (Amaranthus species)

Lucerne / Alfalfa (Medicago sativa)

Alhucema / Lavender (Lavendula spp.)

Amole / Yucca  (Yucca spp.)

Aníl del Muerto / Goldweed (Verbesina encelioides)

Capulín / Wild Cherry Bark (Prunus melanocarpa)

Chamiso Hediondo / Big Sage (Artemisia tridentate)

Chiciría / Dandelion Root (Tarazacum officinale)

Cola de Caballo / Horsetail (Equisetum spp.)

Cota / Indian or Hopi Tea (Thelesperma magapotamicum)

Echinacea (Echinacea angustifolia)

Flor de Sauco / Elderberry (Sambucus mexicana)

Malva / Cheese Plant (Malva neglecta)

Manzanilla / Chamomile (Matricaria chamomilla)

Oshá / Porers Lovage (Ligusticum porteri)

Red Clover (Trifolium pretense)

Rosa de Castilla / Rose Petals (Rosa spp.)

Trementina de Piñon / Pine Pitch (Pinus spp.)

Yerba Buena / Spearmint (Mentha spicata)

Yerba de la Negrita / Scarlet Globemallow (Sphaeralcea coccinea)

Yerba de la Vibora / Snakeweed (Gutierrezia spp)

Yerba del Buey / Gumweed (Grindelia spp.)

Yerba Mansa / Swamp Root (Anemopsis californica) 

 

 

 

Cota

Oshá

Yerba Mansa

Unit 15: A Visit to a Hispano Village
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Unit 15: A Visit to a Hispano Village

BACKGROUND:

“All work and no play makes Jack a dull boy.”

As we have learned in our visit to the village of San Miguel, life was not easy for the early Spanish settlers. 
Everyone, young and old, had to work hard and help one another to survive cold winters, build houses, 
make clothing, plant and harvest the crops, and stay healthy.

But children will be children, no matter how many hundreds of years ago they lived, and los ninos de an-
tes loved to play back then, as they do today. In this chapter, we will explore and enjoy some of the stories, 
rhymes, games, songs, and dances, which have been handed down through the generations. The world 
we live in now is a very different one from that of our great, great grandparents. Yet mothers still sing 
lullabies and babies still giggle as they play peek a boo and patticake, just as Hispano niños used to play 
“tortillitas, tortillitas” and “Sol, sol, toma mi diente.” Some things never grow old!

CHAPTER 7:  NIÑEZ –  
CHILDHOOD IN THE 18TH CENTURY HISPANO VILLAGE

Children play in Questa schoolyard, 1941.

 

MATERIALS:

For the students: Activity 4-Pitarria student activity sheet (15-58), Versos del Día de los Manueles student 
activity sheet (15-62).

For the teacher: Unit 15: Venn Diagram teacher resource sheet (15-56), Activity 4- Pitarria template 
teacher resource sheet (15-59)

From the Trunk: CD and book ¡Pío Peep! by Alma Flor Ada, Interview with Wilfred Gutierrez, Interview with 
Angelina Valdéz.
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 1.   Tell or read a traditional folktale or fairytale from 
the Spanish tradition of northern New Mexico, 
such as La Llorona by Joe Hayes, available from 
the MPPP library. See Bibliography. If possible 
read in both Spanish and English. 

 2.   Discuss, compare with stories which may be 
familiar to the children. Such stories often have 
a moral. (examples would be “The Three Little 
Pigs”, “Cinderella”, “Beauty and the Beast”). What 
is a moral? What can stories teach us? Why is this 
story still popular today? 

 3.   Children may then write about and illustrate
different parts of the story.

Activity 1:  What do Children do to Have Fun Today, and Back Then in 1750? 

Using a Venn diagram format, labeled 1750 and Present, ask students to brainstorm a list of activities 
which are fun for them. Write them in the section labeled Present. Which activities might have been en-
joyed by children in the 18th century? Enter these in the appropriate circle. Name some activities that chil-
dren might have enjoyed in the Hispano village of San Miguel, which children of today would not be likely 
to do? (stick ball, using rock and stick, make their own dolls and play with them, other ideas?) Ask 
students to look at both circles and select those activities which are common to both past and present.

   

 

Girl on a tire swing. Boys playing in El Cerrito, San Miguel Co., 1941.

Activity 2:  Folktales

La Llorona by Melvin Callejas

Unit 15: A Visit to a Hispano Village
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 “El que canta sus malos espanta”  

He who sings frightens troubles away

Ask the children what rhymes they may have learned from parents or grandparents (Mother Goose, jump 
rope rhymes, nonsense rhymes, ABC songs) It is helpful for the teacher to have some in mind ahead of 
time. Included  (15-57) are three very simple Spanish rhymes, originating in Spain and Mexico. If the teach-
er is not a Spanish speaker or does not feel comfortable teaching these rhymes, plan ahead to involve a 
Spanish speaking student, parent, grandparent or other Spanish speaker in the school, such as the cook, 
the custodian or a bilingual teacher. 

Activity 3:  Rhymes and Songs 

An early board game: Teach the game of Pitarilla. This game, which dates back to ancient Egypt, has been 
played in New Mexico since the 16th century. It can also be played outside, using stones and lines drawn 
on the ground. Remind students that in Colonial times, children would probably not have had paper to play 
on. See 15-58 for instructions.

Read interviews with Wilfred Gutierrez and Angelina Valdéz. Lead a wide-ranging discussion of childhood 
topics addressed in the interviews.

Followup Activities:  Home Connection

This is a wonderful topic for family input. Homework assignments might include:

 1.  Interview an elder in the family about what they did for fun when they were children.

 2.   Ask parents or grandparents to tell them a story they remember being told when they were 
little. Students can then share the story with classmates and/or write it up.

 3.   Collect rhymes or songs that older family members may remember from their childhood. 
Students may then teach rhymes or songs to the rest of the class. Included in the trunk is a CD 
with simple songs and rhymes and matching book.

Activity 4:  Games

Unit 15: A Visit to a Hispano Village

Activity 5
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Venn Diagram: Teacher Resource Sheet

 

1750 Present

Unit 15: A Visit to a Hispano Village
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Rimas para Niños: Student Resource Sheet 

1. A rhyme to chant when you lose a tooth:

 Sol, Sol, Toma este diente   Sun, sun, take this tooth

 Y tráeme uno mejor!    And bring me a better one!

 [Throw your baby tooth up in the air, while chanting this rhyme.]

2. A nonsense rhyme to make you laugh:

 Pin Marin de Don Pigue

 Cacara macara pipiri fue

 A_E_I_O_U

 El burro sabe más que tu [The donkey knows more than you.]

3. Stir the Hot Chocolate

 Bate Bate Chocolate

 Con arroz y con Tomate (with rice and with tomato)

 Uno, dos tres, cho

 Uno, dos, tres, co

 Uno , dos, tres, la

 Uno, dos, tres, te

 Chocolate! Chocolate! Chocolate! Chocolate!

[Start slowly and keep repeating this rhyme faster and faster until your tongue trips over itself.]

From Ebinger, Virginia Nylander, Niñez, Sunstone Press, 1993.

For more children’s Spanish language rhymes, try The Learning Patio website at

http://www.thelearningpatio.com/spanish-nursery-rhymes.html

Unidad 15: Una Visita a un Pueblo Hispano
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Activity 4.  Pitarria 

Student Activity Sheet 

The ancient game that the Spanish colonial people called Pitarria 
is a game of strategy for two people. The object of the game is to 
place three markers along aline while blocking one’s opponent.

Each player starts with nine red or white beans. The first player 
places a bean on a dot and then the players take turns placing 
their beans, trying to get three in a row. 

Instead of placing a new bean on a dot, a player may “jump” an 
opponent’s bean along a line. The jumped bean is then removed 
from play, as with checkers. The game continues until one player 
wins or a tie is declared.

A number of petroglyphs which look very like Pitarria patterns 
are found on Mesa Prieta. It is not known what these lines represent. They may not actually be Pitarria 
patterns since some are not on a level surface, but slope in one direction or another.

 

 

A pitarria-like petroglyph on Mesa Prieta.

Unit 15: A Visit to a Hispano Village
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Activity 4: Pitarria Template

Teacher Resource Sheet

Unit 15: A Visit to a Hispano Village



©2014 Mesa Prieta Petroglyph Project

Discovering Mesa Prieta

Unit 15 page 60

¡Que Vivan Las Fiestas!: Hooray! Hooray! It’s a Holiday!

BACKGROUND:

During colonial times, most of the holidays cel-
ebrated in the villages had their roots in religious 
practices and beliefs. Every village had a church 
named for a saint and, even today, many of the 
villages celebrate el día del santo/a, or saints 
day. In the village of Medanales, near Abiquiú, the 
people celebrate El Día de San Isidro, the patron 
saint of farmers. After the mass, the people carry 
the santo, a carving of a farmer ploughing, accom-
panied by an angel, walking in a procession from 
the church to the fields. There they ask San Isidro 
to bless the earth and pray for a good crop. The 
Pueblo Indian people celebrate their saints day with feasting, traditional dancing, and family visits, wel-
coming their neighbors from the surrounding communities to join them. San Juan Day, at Ohkay Owingeh 
Pueblo, takes place on June 24th, complete with a fair and rides. The day also marks a more ancient 
religious observance – the blessing of the river. Tewas and Hispanos alike say that one should not swim in 
the river until after June 24th!

Now, in the year 2014, many people from Mexico and Central America reside in our towns and villages. 
They have enriched our community with new traditions and holidays, some religious, such as El Día de los 
Muertos, The Day of the Dead. Other fiestas celebrate historical events, such as El Cinco de Mayo.

CHAPTER 8:  CELEBRACIÓNES

Unit 15: A Visit to a Hispano Village

 

Matachines at Capilla de San Antonio, Alcalde, NM.
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Of course today we also celebrate the history of the United States with such holidays as Labor Day, 
Veterans Day, and the 4th of July (Independence Day). 

MATERIALS:

For the students: Versos del Día de los Manueles/Manuelito de los Reyes student activity sheet (15-62).

From the teacher: Drawing and coloring materials.

Read the nonsense verses by José Sánchez. If students can read a little Spanish, you may divide the class 
into two and have one half read aloud the Spanish and the other the English translation. 

Ask the students what their favorite fiestas are and explain what they like about them. Have them write a 
story about attending a fiesta.  Have students do a drawing of a fiesta.

EXTENSION ACTIVITY: If any of the students are traditional dancers, ask them if they will demonstrate 
for the class in traditional costume.

 

Veterans Day at Hollowman Air Force Base.

Unit 15: A Visit to a Hispano Village
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Student Activity Sheet: 
 Versos del Día de los Manueles/Manuelito de los Reyes

by José Sánchez

It is important to realize that some of these versos are rhymes and have no relation one to the other. 
Verse number four is a good example. They are simply exercises in rhymes for the fun of it.* 

1.

Hemos venido de muy lejos

Con la nieve a las rodillas

¿Porque no me abren la puerta

Que vengo a darles los días?

From afar we’ve (I’ve) come 

In snow up to my knees

Why do you not open your door

As I’ve come with greetings to please.

(notice that the verse begins in the plural and 
ends with a singular person) 

2.

Yo no he sido cantador

Y no me quiero enseñar

Pero hoy el día del año nuevo

Los días le vengo a dar.

I am not known as a cantor (singer)

And I do not wish to boast

But today the first day of the New Year

I’ve come with a salutary toast.

 3.

La despida no les doy

Porque no lo traigo aquí 

Se les dejo a San José

Pa’ que se acuerda de mi.

I do not wish to say farewell

I did not bring goodbyes

I leave instead the blessing of San José

That you might remember me. 

4.

Nombre de esta Alicia

No diga que yo la ignoro

Aquí en nuestra país de nosotros

Parece una onsita de oro.

Alicia, a name of this one at the door

I will not ignore

In this neighborhood of ours

She is weighty as a full ounce of gold.

* Translator Lucia Ortiz y Garcia hopes she does not do Mr Sánchez a disservice with her translation.

Unit 15: A Visit to a Hispano Village


